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Interview with Michael Mangan and Marianna Hunt 
October 27, 1988 
by Dr. Joseph Watras 
Watras: If you could just tell me; say your name into the 
machine and also what you were doing from 1972-76 concerned with 
the Dayton desegregation during those years. 
Mangan: I'm Mike Mangan and from 1972-79 I was teaching at 
Patterson Cooperative High School. 
Watras: Teaching music? 
Mangan: Yes, teaching music. 
Hunt: I'm Marianna Hunt and in 1972 I was at Cornell Heights, 
then Fairview Elementary and then in 1976, the actually fall of 
desegregation, I was at Carlson. 
Watras: So those were all Elementary schools? 
Hunt: Yes. 
Watras: And Mike was in the high school. 
Mangan: Were you doing drill team? 
.... -
Hunt: I was with you, it wasn't official, but yes, I was with 
you Patterson. 
Mangan: When did you become official with the drill team at 
Patterson? 
Hunt: Not until 1978, 1979, something like that. 
Mangan: Okay. 
Watras: When I was talking with Ernie Flamm, he talked about the 
period from 1972-76, which was the time, in 1972, the NAACP filed a 
suit in a court and in 1976 the judge opted for desegregation; but 
between that time there were a lot of programs, such as a magnet 
school for science in elementary schools, there was on on Shoup Mill 
and Highview and then there was a music program. At any rate, he said 
there were a lot of opportunities to build a strong music program 
which disappeared after the buses rolled. He looked at that period, 
from 1972-76, as the time of promise actually of building a strong 
music program and encouraging desegregation at the same time. 
Mangan: Was that the time of Living Art? 
Hunt: No, Living Arts was dead. No, I do not remember that as a 
time of promise ••• 
Mangan: I don't either. 
Hunt: ••• Because that was the time when I was at the elementary 
buildings and I had an A schedule and a B schedule and if A meant that 
my B schools were at the science centers, so one week I would have 
these two schools, the next week I'd have these two schools. I had 
close to 1100 students that I would see once a week; they wouldn't 
even remember their seats. I didn't remember where I was going and I 
got to the building nobody knew that I was supposed to be there~and so 
sometimes kids came and sometimes kids didn't so I can't see how they 
can say that that was a time of promise ••• 
Mangan: No, I didn't see that either. My position at that time 
was a little different than the res t; well, actually it was quite 
different because at Patterson ever ybody rode bus{t~hereever . ,,"~ e 
nat u reo f the s c h 00 I was to ~ !~pW +,,"0 'X> the whole cit y, so i t had 
been more or less integrated before really the others were required 
to. Actually, all through those" war years", as they call them here, 
we at Patterson kind of watched things happen but they actually didn't 
really happen there anywhere close to all the problems that existed at 
others. As I recall, that was when the old guard of band directors, 
especially in the high schools, was toward the end of their career . 
riO . t\~ ~i r~~cL 
The f ell 0 w s t hat w ere ;[. . ~ t wg the h i g h s c h 0 0 1 ban d s had ..... the m for a 
long time and suddently their whole program suddes h,. disappeared. And 
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when you're toward the end of your career, and those things are 
happening, that's not a promising time. The feeder system was totally 
messed up because before that you had this elementary went to this 
high school. We didn't have junior highs so you knew that this school 
drew from E.J. Brown and so Joyce Mitchell at E.J. Brown had this big 
going program and they just came over here and everything was nice and 
wonderful, you knew where all your students were coming from and who 
we were going to have and suddenly everybody was going everywhere ••• 
Watras: But that was after 1976, once the buses did actually 
roll? 
Mangan: Right. 
Watras: But before 1976 was there money available to start 
special projects before the judge actually ordered desegregation? 
T~e School Board was trying to, at least one of the pictures that had 
been drawn for me, was that the School Board was trying, really with 
some desperation, to show that they were doing other things besides ••• 
Hunt: Yes, there was a program for 5th graders that was held at 
Living Arts that once a month they took the 5th graders there for 
music because I was getting my master's at that time and my thesis was 
on that program which was a bust because none of the art or music 
teachers were involved in what was going on. And it took me a long 
time to get them to send me what is this program supposed to be. And 
that's how I found out that we were supposed to have input and to have 
gone to those meetings with the kids but instead we had to stay back 
and babysit with the leftover classes, had no involvement whatsoever 
and part of the survey letter that I sent out to all the art and music 
teachers at that time were not there, that they were supposed to have 
been involved in that either. That's probably one of the programs 
that Ernie was talking about. I was thinking about all of the things 
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that the teachers had to do preceding that. I was at Orville Wright 
when they were talking about the teacher desegregation ••• 
Watras: ••• before 1972. 
Hunt: Okay. That would have been 1970-71 and we were the school 
in the area that threw marshmallows at the Board of Education. I even 
tried to find ••• Mike Peters had a wonderful political cartoon ••• and 
then the next day national television was out at Orville Wright and 
they sent people out from downtown and we were all gathered together 
and we were told that we were to keep our mouths shut; we were not to 
talk to anyone, television-wise. So the next day all of the teachers 
wore black armbands with swastikas on them. Because Orville Wright, 
and that area, was all white; we had two black students and one black 
teacher. Most of the teachers were younger; but there was this old 
guard of teachers: we are white, we are basically racist ••• 
~:-' 
Mangan: There was a great deal of transition in staff at that 
time. Dayton has always had a lot of older teachers because teachers 
tend to stay in Dayton for their whole career. But we have probably 
the largest percentage of older or more qualified, or whatever you 
want to call, established top-of-the-scale teachers than most school 
systems do iilF'lPOd. They keep saying t b c. that ' s why it ' s so expensive 
when pay raises come up. But that group of people tends not to change 
very readily. And when you have a large quantity of established 
people in established situations and suddenly you rock the boat a 
great deal, those people retire/ and movel out and new people came in . 
~~ was a great turnover of staff. The music staff, as I remember 
it in my first years of teaching, were all established people who had 
been here forever. And now, even today, every year there are dozens 
and dozens of new ones. But before that, this person had been at this 
school for 15, 25, 30 years. It was this really established kind of /' 
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situation. From my standpoint, music is performance. And when you 
start messing around with the feeding program and you don't know who 
you're going to get and what instruments you're going to have, and 
you don't have them year to year, you don't have the same 
people to keep building; it really wrecked a lot of havoc. Probably 
the instrumental program suffered the most. When did Miami Chapel 
come in as the structured magnet? 
Hunt: That's when I was teamed up at Carlson and Miami Chapel 
and that would have been 1976. But remember in 1971-72, we both went 
to Cornell Heights and there was this mandatory meeting, that was 
after the teachers were forced to desegregate, and we went together 
there. I think his name was Dr. Charles King; he was a black man who 
led these sensitivity sessions. And he was horrible! I mean they 
destroyed people! Michael refused to go; I spent a half day, even 
... --
though I was locked in the room and they said, "You can't leave." I 
left and you know he was proven to be a fraud, a con man, some years 
later even though they spent thousands of dollars on that man. 
Mangan: Yes, he was jumping allover people to l liag ebcaF, just 
screaming •• 51:alll 
Hunt: Yes, making white women come up and kiss him. Tha t' s 
when I left. He was terribly abusive; I saw no point to this because 
no man, white, black, pink, yellow, green, has the right to demand 
that a female, of any age, come up and kiss him. What point does that 
prove except that it's sexist? I saw no point to it; it was racist. 
And I remember Phyllis Baker, remember she was destroyed by that; she 
was terribly upset. I don't think it did any good. It brought out 
even more bad feelings ••• 
Mangan: I'm sure they were making desperate attempts to make it 
look like we were doing whatever we needed to do to avoid the busing. 
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And of course those desperate attempts didn't work. They created more 
problems, because as Marianna said, they did such devastating things 
to so many faculty. But when they started bussing the kids, the kids 
themselves did not want to be bused. In my situation, at Patterson, 
the alternative was that you go to Patterson instead of being bused 
across town. So we got a tremendous influx of really better students 
because at that time we still could accept who we wanted; there was 
not the "You all come" as it is now. We would take only the ones we 
wanted, so I got a lots of people. But, at the same time, Colonel 
White a ltis h had a very good music program) up until the ftic~y '70's, 
when it started ••• 
Hunt: About that time, they brought in the fellow that was from 
the south that he thought was so good ••• · 
Well, that was for band . And fhe stayed a little .. while 
here • • • 
Hunt: But that was the same year you went to Patterson because I 
remember coming over and getting equipment. So that would have 
bee n ••• 
Mangan: • •• 1972. But see what happened, this school always drew 
tons of people from Brown, instrumentally, the whole program just 
moved from here to here and Joyce Mitchell, remember Joyce? 
Hunt: Yes. 
Mangan: Well, Joyce had taught at Brown forever and had hundreds 
of kids playing. She had enough string players to make a full 
orchestra to come here; Joyce had been at Brown for 25 years? 
Hunt: Dh, a good 20 years. 
Mangan: Whatever. And they opened Miami Chapel as a magnet 
school, as a structured magnet, and this community being supportive of 
these kinds of things, said, " This school over here is going to be a 
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traditional structure; desks in a row, teacher in the front, whatever; 
all of these other programs were going to go in, so this community 
sent vast numbers of their better people to Miami Chapel. So all of 
these kids who went to Miami Chapel, or went to Brown, were now over 
here at Chapel. There was never actual busing to Colonel White 
because the neighborhood had been integrated but that really just 
messed up the whole program here. And then whatever kind of music 
program was to go there at Chapel, that was kind of iffy at first. 
Tony Pepitone was there before he went to the magnet, remember? And 
he got some things going and he and I were good friends and I went and 
I got all of his kids out of Chapel to come to Patterson. Poor 
Colonel White sat here and kind of fell apart. But it was all this 
tearing up the structure of this kid goes here, goes here, goes here . 
~ we k new t hat and i f you nee d e dan 0 b 0 e p I aye r in f 0 u rye a r s ~_ 
that you could start one over here in the 5th grade and by the time 
that kid got to be 9th grad~ you could plan that much ahead until 
this whole new system came along. There's a great deal of teacher 
turmoil, regardless of what they say, the majority of the staff was 
very upset during this period of time. 
Hunt: There was a lot of things that I know, that even Ernie 
looking back, looked good on paper; but you see, they never asked us 
specifically and then when we met we would say, "This can't work." 
But nobody pays attention to teachers and, of course, everything boils 
down to downtown to make any decision they want. In the end, it's me 
and a group of kids and it's up to me no matter what name they call 
the program, IGE, anything else, it's still me and 30 kids. They 
never asked and they never had the people who were directly involved 
and when they do, it's like game playing; "We want your input." We 
could tell them and then they turn right around and say, "Good idea, 
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good idea, but here's what we're going to do." So after a while you 
learned to drink the coffee and tear up the styrofoam cup and pullout 
your $7.50 for the hour and go have a drink. 
Mangan: Is it up to that now? 
Hunt: $7.50 an hour, I believe it is now. I remember the summer 
before the bussing actually started; I wanted to go to the west side 
so they put me at Carlson and Chapel. And we had a lot of exchanges, 
picnics and programs, with the people on the other side; the in-
service prayer things. I remember the very first day, we were all at 
our stations and it reminded me of Wargames and that morning there 
were helicopters in the air and there were special TV equipment in the 
building, there were hidden cars. When I got in the car to go to 
Carlson there was this expectation; they wanted it to be very quiet, 
they didn't want to unnerve anyone that there might be a problem, and 
yet, there were all these little hidden things happening. I went to 
the buses and brought the kids in and it went back to what I said: a 
teacher and 30 kids. We had no problems and I think the greatest thing 
to me was when David Brinkley on NBC news said, because everybody 
pulled out after the first day, because if anything did happen it 
never made the papers. A couple of days later David Brinkley said, 
"There's no news from Dayton, Ohio. Did you know they went through 
integration this week, forced bussing; there's no news. I thought 
you'd like to know that because nobody's bothering to tell you that it 
was successful so therefore, there's no news from Dayton, Ohio." I 
thought that was great because that was exactly what we had strived 
for; was to at least contain the problem within the building with the 
kids that you had. I know there were some problems in the high 
schools and a few other places but it was not as nearly as horrendous 
as it was in the late '60's when we had the hippie movement and the 
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\\ 
people coming into the area and the marches. I mean there were times 
when we had secret service when you locked your doors and this was 
over the war in Vietnam and bombings, when you had to run home. And 
this was a breeze compared to that. But I do think that at that time 
they did listen to what Some teachers said about the integration 
process but also we had some very fine principals then. 
Mangan: That's true. 
Hunt: And I was with a very fine principal, Sam Kurtz, who knew 
what he was doing and you got to volunteer if you wanted to be in 
that, like I did. I wanted to go to the west side. I taught on the 
west side for years when it was 100% black. And I wanted to go over 
there, I knew the east side and I knew the west side. I wanted to be 
a part of that because I thought I could help smooth it out. 
Watras: That was in the '60' s; French was the superintendent? 
Hunt: Yes. That was much more violent. 
Mangan: I think there were more problems with uncertainties and 




The problem was} during this whole proces ~ not so much am 
" ~ 
I going to have black k i ds or white kids, or how "lany black kids or 
" how many white kids, because a kid is a kid and there are good ones 
and the rea reb ado n e s. 
VlAS +~,-
seeme d)~ ever y two months a new program was going to come off or a 
T h e problem . with this whole time periodJ it 
new situation and nobody every knew that you can't build a music 
program in two months time; it takes years and years. !tall )'11:: OA U A 
this one's being bused there, maybe they aren't, they've gone 
I, 
7 e, maybe they won't be bused at all, maybe they'll do this . ~ 
J eachers didn't know what school they were going to be in because they 
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were shifting faculty allover the place. Now this schoo1. •• we were 
going to middle schools then and then we went away from middle schools 
and then we went back to middle schools. 
Hunt: Two weeks before the Christmas program in 1976 we got a 
whole new set of junior high kids because Carlson was the foreign 
language magnet. They were not registered to begin in September, so 
after Thanksgiving, the whole 6th, 7th, and 8th grade switched; those 
who wanted to remain at Carlson had to be part of the foreign language 
magnet and those who didn't had to be sent elsewhere. Well, that's 
awfully hard to do after three months of school to uproot everything. 
I remember two weeks before my Christmas program I had it all set and 
then I get junior high kids that I've never seen before because it was 
"clean cups, everybody move down, now we're going to try this!" 
Mangan: That was probably very typical of all of these programs. 
They were not well thought out oftentimes by people who really knew 
what was going on and how to implement. They brought in lots of 
people ••• and you can't bring in a bunch of outsiders to your community 
who don't know your community, don't know the problems that are 
particular to your community and have them solve all of your problems 
in a couple of workshops. And they did lots of this; this is somebody 
from Taiwan or Washington or Beri Beri who has a program; we're bring 
him in and let him talk. And so you're all shuffled" and now we'll 
here this one talk." They don't know our community; they don't know 
the problems that a particular ... there was all this stuff "now we have 
to do this now, we have to try this." 'here werE planning them a li d=-
like Marianna said, they were not teachers; they didn't know what to 
deal with in the situation. 
Hunt: And many of them had no sense of practicality as far as 
planning a time schedule. "We're going to start this September 1st." 
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Well, they didn't realize what it took to prepare them. 
Mangan: So we'll start December the previous year and get this 
all organized ••• 
Hunt: All of the foreign language teachers sat around September, 
October, November waiting for something to do. The teachers were 
ready but downtown wasn't with the paperwork with the kids and the 
busing and the organization. 
Mangan: And you can see that how this will trickle into the 
community. It's obvious that it's this, that and the other thing and 
the kid comes home with a paper that says that this program is 
available and you're going to this school or you're not doing this or 
guess what; you're going to do this and now we can have this and you 
can't do that. Just that stability factor; it takes years to build 
any kind of program and when you drop all that out you have all this 
~~-
uncertainty going on and confusion kind of stuff. Even the programs 
that were good, I don't think there's any of them left, are there? 
Miami Chapel is still functioning. 
Hunt: There's one building of IGE, Lincoln. 
Mangan: Yes, that continued at Longfellow for a while and then 
Longfellow went, a few years ago, to alternatives and what have you. 
Hunt: During those times the art and music teachers were really 
maligned. We were told, "You are here to service the building." We 
did tornado drills; one of us had to stand on the roofs to see if the 
tornado was coming; we did all of the lunchroom, all of the 
playground. 
Mangan: We were the babysitters. 
Hunt: We did all the babysitting while they took this group of 
kids out to do something. You're schedule changed. I remember once a 
week I got every sixth grader at once, which was like 120, because the 
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sixth graders had some kind of program where they had to go out to do 
and then I remember that they weren't getting enough music time and 
the only way to do that was to give all 90 of them to me at once for 
an hour of music. Seventy minutes, because that was when I had 
kindergarteners once a week for 70 minutes, once a week, also. And the 
art teacher would have groups for 70 minutes. In other words, they 
didn't care that it didn't make sense, but it was bad. 
Kindergarten songs last two seconds and that's doing all seven verses, 
so you go to the bathroom a lot, because it takes them a long time to 
line up and then they forget where they sat when you bring them back. 
Mangan: And you take them in one at a time and it takes awhile. 
Hunt: I used to show movies frontwards and then show them 
backwards because there was nothing to do with the kindergarteners and 
the first graders. We did a lot of things for 70 minutes but when you 
~-
had 9 levels to plan for and all of them were 70 minutes once a week, 
maybe, unless they were out for one of these other programs like 
science centers, it was just ••• you had no planning time because you 
had all this pre-school work ••• 
Mangan: But there was little education going on. 
Hunt: And learning, none. And anybody who said it is absolutely 
lying. It will be the people who wouldn't involved in it; they 
couldn't have, there was too much chaos. The kid didn't even know 
where he was supposed to be ••• 
Mangan: ••• let alone learn anything under those situations. 
You can't go once a week to someplace for 40 minutes and in groups of 
150 and get anything learned. There was relatively little education 
going on ••• 
Hunt: And at the same time, the State decreed that EMR students, 
and now they're called something different, had to be mainstreamed so 
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you might have 40 7th graders for 70 minutes along with 10 or 12 EMR 
kids who could not do the same level of stuff. The EMR teacher had to 
have her 70 minutes of release time. So you were just abused. I 
remember meeting after school and I'd have a drink and I'd cry and 
say, "I've got to get out of this job; I can't take this!" You were 
treated ••• I was told at one school, "You can't sit with us at this 
table because you're not a regular teacher." And I had already put in 
15 or 16 years. 
Watras: Could I go back to the Carlson incident; the 
marshmallows. 
Hunt: That was at Orville Wright. 
Watras: Oh, that was Orville Wright, I'm sorry. 
Hunt: When the plan came out with Wayne Carl that the first step 
of integration was going to be the integration of the staff. And you 
.,.--
could volunteer to go ••• 
Mangan: ••• you could go in pairs, too. If you had a friend who 
wanted to go, you could go to the same school as long as it improved 
the ratio. 
Hunt: At Orville Wright, they had been a K-8 building for years. 
It was now going to be at one of the middle schools, 6th, 7th, 8th. So 
some of the teachers who had been there for 40 years with their 
friends and all of this were upset because they lived in the 
community, they were part of that community, that was their school, 
their kids have gone to that school; now they were told, "You have to 
pack up and you must move." There was Board meeting discussing this 
with the teachers and the community because they were one and the same 
there; threw marshmallows and protest the Board of Education. 
Dr. Watras: What was the symbol of the marshmallows! 
Hunt: I suppose because you couldn't throw rocks! So they threw 
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marshmallows; just something to ••• because they wanted us to be quiet. 
We were told so many times, "You are not to speak." And I said, "Hey, 
I'm a taxpayer in the Dayton School System; this is my system; I have 
every right to my opinion and every right to voice it." And that's 
the majority of those teachers were also. And we were told, "You will 
not talk." And then the news media came around and "you don't talk." 
Watras: It was my impression that the administration tried to 
work with the union, the DEA, to try to move those teachers and 
largely concentrated on first-year teachers rather than senior 
faculty. 
Hunt: No, it was everybody. That's when we were reorganizing and 
schools were going to be K-S, 6, 7, and 8, so if you were not 
certified you couldn't stay there. If you wanted to teach IGE, 6th, 
7th, and 8th, you had the first choice to stay there but so many had 
to move out because Orville Wright has one black teacher so so many 
teachers had to move out anyway. You had no choice. That's why the 
teachers were upset, the vast majority of them had to move out. 
Mangan: That fact that they were pretty segregated up until that 
point in time and there were west high schools where there were almost 
all black faculty. So it didn't matter; you were going to have to go 
and at that time, DEA (which was DCTA then) was not nearly as powerful 
as it is now. It was just a kind of organization and the Union was 
another organization, I think there was a third group you could belong 
to ••• 
Hunt: The Teachers' Guild. 
Mangan: ••• and so those were kind of optional and they didn't 
have nearly the strength; they were just kind of an advisory sort of a 
thing. They were not the bargaining agent they are today at all. 
That's only been in the last 6 or 7 years that they did the bargaining 
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for the teachers. The Board did not have to bargain; it was just kind 
of a ••• 
Hunt: ••• courtesy thing. 
Mangan: ••• t 0 see if they could ge t thei r hel p, but they had no 
power to say "no" or "yes". The master agreement between teachers and 
the Board is kind of a new ••• there used to be a pamphlet ••• everything 
is now spelled out, unions make you spell out ••• you can get money to 
do this, and you can do this many things in this many minutes and this 
many students and all this other sort of stuff. But before that, none 
of that was spelled out. So you kind of did what your principal told 
you ~)i~e .. '?..... b .. a .. d.; to do and you got paid whatever the salary scale said and 
there wasn t, a while back, extra pay for extra things ~ 15 yg!! UQ5Q 
\ 
~ a1ee abbOt lb. At that time, there was extra pay for band directors 
and I do n ' ), if elementary people ••• 
~~ 
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Hunt: We got $25.00 for, I.think, a couple of concerts. 
Mangan: But there was no bargaining agent with this stuff 
as there is today, so that made a big difference. 
Watras: Would it be fair to summarize your views as saying 
that you don't think the desegregation was a success? Would it 
be fair to say that you think it was a failure? 
Hunt: No, I think it ended up being a tremendous success 
but I don't think it had anything to do with the programs 
by the Board of Education. It had to do with the fact that there 
were teachers who were committed to an integrated society. Mike 
and I both thought houses at that time in Dayton, in Dayton View, 
we believed in living and teaching in an integrated society and in 
paying taxes within the system within we taught. I know that this 
was a time when many teachers went through this; "Now what am I 
going to believe?" If you get stuck in a system you have to move 
out. I think desegregation has been tremendously successful but 
I don't think it had a thing to do with putting the kids on the 
buses and with changing to K-5 buildings, 6, 7, and 8, call it 
whatever you want, it's always going to boil down to that 
particular teacher with that group of kids. 
Mangan: And I think also, in addition to faculty, there 
are a large number of community people living in Dayton who do 
believe in integration and who are here in support of this kind 
of thing. You have your rabblerousers that are particular to their 
side of town, but the majority of people, e.g., in Dayton View, 
live here intentionally and like yourself come into an integrated ... 
SIDE 2 ... 1 remember when Dayton View, back in the '40's and '50's 
was all white. There was not a black person on this side of the 
river. But the majority of people that live in Dayton View now 
have moved into it since it had been integrated and have come here 
intentionally. So there are a large number of people in the city 
who believe in it and there a large number of staff people who 
want to make it work and we've found that it does work and it really 
does make for a much more interesting program. I'd much rather 
teach in a school that is racially integrated than an all white or 
an all black school. It just adds so much more variety and interest 
and it's really wonderful seeing the kids naturally work together. 
In music the standard has always been, at least in performance, 
not if you're black or white, but how well do you play. So, generally 
speaking, I like you if you can play well and I don't like you if 
you don't play well. The fact that what color you are is secondary. 
But that would not have happened had the opportunity been provided 
for them. If we had kept all the blacks here and all the whites 
here, that never would have happened. 
Watras: One of the fears of desegregation in actually 
integrating the two groups was that the black students in a white 
school would receive more disciplinary sanctions from the teachers; 
the teachers would be harder on the black kids than on the white 
kids. I guess you're telling me that that didn't occur. 
Hunt: I'm sure it occurred with some teachers. 
Mangan: Sure, and the other way around. Sure, you're never 
going to have people who don't have some kind of racist blood in 
their veins and I'm sure there are both black and white teachers 
who are unfair with kids of the other race. I think there's not 
a whole lot of them around but that's going to happen, not only in 
Education but in housing, employers. I'm sure there are employers 
at Arby's or Wendy's who wouldn't hire a white kid or a black kid 
just because they're black or white. But that's part of life and 
society. Sure there are going to be people who aren't fair but I 
think there's not a lot of them that will make a great deal of 
difference. 
Watras: Did the faculty become unique? Thinking of that 
incident with the marshmallows, did the faculty become political? 
Hunt: Oh, yes, letters to the editor. We had many meetings 
with people from downtown coming out talking to the teachers trying 
to settle them down because they were so ... 1 remember ours stood up 
because I found out that after you applaud you could apply for what 
you wanted to teach and they would go on and on about something and 
I said, "Wait a minute, you're telling me that if George Zimmerman, 
who was supervisor at that time, tells me that I could stay at 
Orville Wright next year and teach music, that if you people (and 
I don't remember who this group was) decide I can't, then you .--
override my supervisor?" I got into a lot of flack about that because 
it got back downtown to George Zimmerman that I had said that he had 
said that I was going to be a rebel , which I had not said! -----
They have said, who is this ---? The closer I find them ... because 
it's like passing the buck; where's the bottom line? People have 
to have ... somebody has to make decisions. I don't care about that, 
just let me know where the decision's coming from, what can be 
done about it, but don't play games with me. 
Watras: Did that spirit of political unity or political 
action move beyond the question of integrating the staff? That is, 
after 1972 when that question was fairly settled, did it continue? 
Did they become involved in school board battles, for example. The 
School Board was split 4-3, if I remember. 
Hunt: Oh, yes, that's when the west became fairly strong? 
Watras: Did the teachers support SOS or CBS? 
Hunts: Yes, I know they did. But there again it was almost 
a covert move because you were told ... I'm still being told to keep 
my mouth shut by my supervisor! You don't talk to a School Board 
member! They still tell us that. 
Mangan: Yes, they still tell us that we're not supposed to 
talk to School Board members. 
Watras: Should I send a copy to the School Board members? 
Hunt: They already know that. Just last year I talked to 
a School Board member and got yelled at by Ernie. I said, "Hey, 
I live here, you don't. This is my school system; if you want 
to fire me, fine! But don't tell me that the people I left, and 
I know that something ... 
~- -
Mangan: ... is not right in a school situation, that I can't 
talk ... 
Hunt: ... particularly ... this happened to be something that 
somebody had said that I was involved in or had done or had not done 
and Mr. French had the wrong idea and I wanted him to know what the 
situation actually was; it was not that at all. And he was right 
to know that and apologized for that. SOS was very 
secret; you learned that if you were SOS, you kept your mouth shut. 
Mangan: You'd call people at night on the phone, whatever 
you had to do. 
Hunt: We did! And we had friends on the Board because we 
had their students in school. So they knew what was going on. 
Where lots of times we didn't have to tell them; they would be there 
at band practice or at band concerts and they would see this and they 
would ask questions and we would tell them. 
Mangan: Yes, there were a number of Board Members whose 
kids we would h ave and they would come to 
this, that, and the other thing and we would 
ask what you think about 
~t)1 
tell them, which iSAwhat 
T don ' t t h i nk "they" in the administrative capacities in the downtown 
offices necessarily were telling them. Because they would give them 
a written report. And it would look nice on paper. 
Hunt: And I think they listened to Mike and me because we 
were at Patterson (I worked nights the~e with him then) and we had 
integrated casts in musicals long before anybody else did. We put 
the best kids in. Sometimes we had a male black with a female white 
because we put the best kids there. I had the drill team and I 
always picked the best kids; it didn't make a difference what color .. -
and it always balanced out nicely. And so they knew that and which 
to me is logical. If you want to know what's happened, go to the 
people who are making it work. 
Mangan: ... who are living with it. When I st~ted in 1972 
I had almost a half and half black and whit e2,nr"ll~in my musical 
program.at t h at liMe 8~~ I don't know what they have now: I think 
they are far more black than they are white. But at least through 
the '70's and the early '80's it was about a half and half kind of 
a situation and it worked very well. So I think there were people 
who were looking at things happening. When my band went out on a 
field they saw a bunch of black kids and a bunch of white kids and 
they were working together. And I think there were people who 
were~ smart enough to say, "Well here's something ... what are they 
doing or how are they going about doing it?" 
Watras: But it wasn't overdemoralizing for the teachers; that is, 
of the pressures which came down, even though there were things you 
would want to resist or things which you might not agree with, it 
seemed •.. the implication that you gave me was that you felt yourselves 
that it was you and the 30 kids who made the difference and you went 
right ahead and did it. And, in some ways, the opposition might have 
been an inspiration. 
Hunt: But because you had to get your positive feedback from 
someplace so you got it from the kids. And you put your energies 
into them and the kids then returned it back to you. We still say, 
"How are things?" "Things are great! Keep the adults out of our 
lives!" 
Mangan: Oh, yes. 
Hunt: To this day. 
Mangan: People would ask, "How's the music magnet going?" ~­
"Well, the kids are great!" 
Hunt: "We're having a fantastic time!" 
Mangan: Keep the adults, administration, what have you, away 
from us; the kids are wonderful. 
Hunt: We're having a great year; it's my 29th year and I'm 
already thinking of living in 30. I'm retiring because it's 
wonderful. But keep the adults away. And it's interesting because 
most of the adults have learned now to stay away. 
Mangan: The old business adage, "You hire good people and 
you let them work •.. " 
Hunt: ... "and stay out of their way ... " 
Mangan: ... "and stay out of their way." School administrators 
have this problem ~, if it's not broke, we better fix it. So they 
tend to do these things ... 
Hunt: So they create these things like "We want detailed lesson 
plans." So fine, you want a #12. You want a name, OK. And that 
satisfies them and we go our own way. We even have pre-meetings 
befor~ meetings so when we go to the meetings we had already decided; 
we were unified and ~ played the game now with downtown. And we 
tell them what they want to hear and they go away happy and we go 
away 
Mangan: And we get to do what we want to do and then we put 
our product out front and everyone says, "Isn't that wonderful!" 
But it's just a game you have to play. It works! It might be 
interesting to find the old ... I don't know if any of them are 
around or if this would be of any value to you; some of the people 
who did retire in 197 9 ... +~~ 
Hunt: .•. like ~ Dover ... 
Mangan: Yeah, some of those people who retired because of ~-
this; they would have probably taught another ten years or something ... 
Hunt: Even to talk to Carol Walters who was certainly forced 
out of Dayton in this time. 
Watras: Carol ... 
Hunt: ... Bright Gillette Walters. 
Mangan: Carol was the vocal music teacher here way back when 
it was first started and they were incredibly fine and she was 
rL.f~ If\ IML . 
very ~iQ~U:=-~ Colonel White was mostly white and they had 
one of the finest in the state of Ohio ' it was just incredibly fine . 
She did all these marvelous musicals , ei "Lal@ $ @'! A-nd~ came along 
w.M+r what they called the "war years" and the war years were ... Neelon, 
Tim Neelon was here at that time. He could tell you a lot about, from 
an administrator's standpoint, he was assistant principal here during 
all those, what he calls the "war years." He has a lot war stories. 
And that's when she was a really fine teacher who produced really 
fine quality for years and years. She was a very proper lady, a very 
dignified lady. And suddenly they brought kids in and she didn't know 
how to deal with them ; ~laek hids . They actually physically 
threatened her. Tom Braderick would be another person to talk to. 
Watras: I asked him and he declined. 
Mangan: Did he? OK. That's because he has so many bad 
memories of it. But he came up once and actually physically rescued 
her. They had her pinned to the wall or something. And she was 
just terrified; suddenly here's your whole career crumpled out. 
And then she just left. I don't know if she was retireable. 
Hunt: No, she went to Northmont and taught junior high English. 
Mangan: That's right. Here's one of the finest vocal teachers 
really around and left to teach junior high English. I'm sure she 
could give you the names or some of the other people could give 
you loads of names of people that couldn't handle it and were just 
wrung out, so to speak, for whatever reason. But I would talk to 
o Tim because I'm sure he would have some wonderful stories. 
Watras: Where is Tim now? 
Mangan: He's at Stivers, principal. And I don't know who 
some of those other people were. The music people I know are either 
dead or moved to Florida. I don't know what happened to Bob 
Hunt: Well, Joyce Mitchell would be another good one to talk 
to because she was most upset when she had to leave Brown. She put 
her life's blood into this area to build up the program and she was 
just told "good-bye." 
Mangan: ... for 20 years! She's now at Van Cleve, still teaching. 
Hunt: Yes, she's still teaching. 
Watras: Music? 
Hunt: Yes. 
Mangan: Who else was around forever? 
Watras: Could I use your names ' when I call Joyce Mitchell 
and Carol? 
Hunt and Mangan: Yes, sure! 
Watras: Would Mrs. Walters still be at Northmont? 
Hunt: No, she lives in Oakwood. 
Mangan: She's retired. 
Hunt: Her husband is in real estate, is that right? 
Mangan: I don't know; he's got money. 
Hunt: Well, remember when the Benedums bought their house; 
didn't they use her? 
Mangan: No, they used whats-her-face who lives up on the 
corner •.. 
Hunt: Well, .. 
Watras: Where would I find your master's thesis? 
Hunt: That was confiscated and I had to sign a paper to 
specify that that would never be published or given out in public. 
They were so distressed over my writing that. I don't even know 
if I have a copy; I'll have to look. When they found out that I 
was doing it, they were very upset and then they wanted to help 
collect the information and I said, "No, thank you" and so they 
wanted to read it and I said that I would send them a copy but we 
had to sign a paper whether they or anybody could ever use it for 
print. And to be nice I said, "No, it's not ever to be published." 
Or anything from it. I don't know if I kept it; I am not a person 
that keeps things. 
Mangan: She throws everything away. 
Hunt: No, everything gets moved to Michael's house. 
Mangan: I don't think I have it. 
Hunt: I'm sure you don't. But I may have kept it. 
Watras: Was it from the University of Dayton; maybe the library 
will have it. 
going. 
Hunt: No, it was from Wright State. 
Mangan: Do they keep all those things in the library? Really? 
Watras: We have a wall that looks like that and it just keeps 
Hunt: I know my teacher loved it, Bob Clark, because every 
week he was getting 'calls on "What's she doing now?" And he loved 
controversy. 
Watras: Is Bob Clark still there? 
Hunt: I believe so, yes. 
Watras: I really thank you for all this. Thank you very much. 
